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Abstract 
 The research presents the results of the identification and analysis of factors that characterize the 
motivation for the English Foreign Language Acquisition of seventh year students who belong to 
a Public Elementary school of Parral, seventh region, Maule in Chile. To investigate the factors 
that influence students’ motivation a mixed method research was carried out. The data was 
collected and analysed through qualitative approach and organized and presented in a 
quantitative manner represented by graphics. The information was compiled by two previously 
validated instruments, which consisted of a questionnaire for the teachers of the different 
subjects of the class and the psychosocial team who works with the students. A personal 
interview was applied to each student. Two major conclusions were obtained from the results of 
the analysis of the data collection; firstly students present a lack of motivation towards the 
subject of English as a Foreign Language as a product of the sociocultural environment in which 
they are immersed, secondly learners are exposed to language learning from puberty and not 
from the beginning of their first learning stages as postulates the Critical Period Hypothesis 
(CPH). 
Key words: motivation, factors, data, instruments, hipothesis. 
Resumen 
La investigación presenta los resultados de la identificación y análisis de los factores que 
caracterizan la motivación hacia la adquisición del inglés como lengua extranjera de alumnos de 
séptimo año básico pertenecientes a un colegio básico y público de la comuna de Parral, séptima 
región del Maule en Chile.  Para investigar los factores que inciden en la motivación de los 
estudiantes se utilizó un enfoque mixto tanto cualitativo para la recolección y análisis de los 
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datos y cuantitativo para la organización y presentación de la información representada en 
gráficos. La obtención de la información se hizo mediante dos instrumentos previamente 
validados, los cuales consistieron en un cuestionario para los profesores de los diferentes sectores 
de aprendizaje del curso y para el equipo sicosocial que trabaja con los estudiantes. Una 
entrevista personal fue aplicada a cada alumno. Dos grandes conclusiones  se obtuvieron del 
resultado del análisis de la recolección de datos; la primera es la falta de motivación de los 
alumnos hacia la asignatura de inglés como lengua extranjera  producto del entorno sociocultural 
en el cual están inmersos  y la segunda es que los alumnos son expuestos al aprendizaje de la 
lengua desde el inicio de la pubertad y no desde sus primeras etapas de aprendizaje como postula 
la hipótesis del período crítico. 
Palabras clave: motivación, factores, datos, instrumentos, hipótesis. 
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CHAPTER I 
“MOTIVATION FOR EFL TEACHING AND LEARNING, A TREMENDOUS 
CHALLENGE NOWADAYS” 
1.1 INTRODUCTION 
Educational psychology has long recognized the importance of motivation for supporting 
student learning. Dewaele (2008), for instance, states that higher levels of motivation and lower 
levels of anxiety are linked to better performance in a foreign language.  
According to the results of Sistema de Medición de la Calidad de la Educación (SIMCE) 
test applied in 2013, a low percentage of the students who attend Public schools achieved a high 
score in the test. This data shows evidence about the necessity to implement a successful learning 
process for English as a Foreign Language (EFL). Since this test reveals that an 81% of students 
in Private schools certify the test; while the 15% in Subsidized and 7% in Public ones achieved 
certification. 
This research investigates specifically the possible reasons that cause this problematic 
situation currently present in Public education in Chile towards the learning of English as a 
Foreign Language. 
Based on the teachers’ experiences, it is possible to assume that the failing results are 
mainly due to lack of motivation in the students, therefore, the purpose of this research is to 
explore the possible causes that provoke the lack of motivation that learners present in the 
context of English Foreign Language (EFL) Teaching and Learning and to identify the main 
factors that affect motivation of young learners towards the English subject.  
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For these purposes, it was considered a seventh grade class of a Public Elementary school 
of Parral, city located in the south of the seventh region in Chile which was selected because the 
lack of motivation students present towards the English subject since they  have been exposed 
for two years to the English learning process; they are twelve years old and according to their 
age they should be categorized in A1 level according to the Common European Framework of 
Reference for language learning (CEFR) which has not been acquired. 
The theoretical foundation that guides this investigation is mainly based on motivation in 
the Chilean context, motivation in English Foreign Language (EFL), teachers’ and students’ 
behaviour, approaches to motivation, EFL and Critical Period Hypothesis (CPH), taking into 
account that Lennenberg (1967) stated that language could be acquired only within a critical 
period, from early infancy to puberty. 
Additionally to the previously stated by Dewaele (2008) about motivation, Zoltán 
Dörnyei (1998) affirms that motivation provides the primary impetus to initiate learning, the L2 
and later the driving force to sustain the long and often tedious learning process; indeed, all the 
other factors involved in L2 acquisition presuppose motivation to some extent. 
The methodology of this research corresponds to a mixed method approach. The data was 
collected and analysed through a qualitative approach based on an open questionnaire for 
teachers and the psychosocial team, and a personal interview for learners focused on students’ 
personal interests and experiences related to the flow of the class.  
The data obtained from the questionnaire and the interview is organized and presented in 
a quantitative manner represented by bar and circular graphics.   
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This research has been organized in six chapters: Chapter one: “Motivation for EFL 
Teaching and Learning, a tremendous challenge nowadays” describes the problem statement and 
the relevance of the research. Chapter two deals with the theoretical framework that guides this 
study, in chapter three the methodological framework is introduced; chapter number four states 
the data analysis. In chapter five conclusions are set and finally in chapter six discussion is 
presented. 
1.2 PROBLEM STATEMENT 
The research is set up on a seventh grade class of a Public Elementary vulnerable school 
in Parral. Students have a negative attitude towards the English subject as a Foreign Language 
which has been carefully observed. Learners manifest lack of interest to perform all kind of tasks 
related to the learning of the language, they get bad marks in the assessments, consequently, 
when they attend High school, their language weaknesses make evident, getting low scores in the 
national standardized test, SIMCE, which measures the English level. 
According to Departamento de Evaluación, Medición y Resultados (DEMRE, 2012), 
82% of students failed to certify the English exam, it means 154. 531 students. Also, the test 
revealed a significant gap between socioeconomic groups. 
Thus, 83.3% of students of high socioeconomic group certify their English studies, while 
the lower group reaches only 0.8% who handles the language. 
On the other hand, 81% of students in Private schools certified the language. 
Nevertheless, 15% in Subsidized schools got the certification, while a 7% in Public ones. 
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Students who belong to two high schools took the test in 2014 in Parral. They got low 
scores for the level, Colegio Pablo Neruda scored 39 point out of 100, and Liceo Federico Heisse 
Marti scored 32 points out of 100. 
All these results show the need to find out about the causes that provoke such problematic 
situation in schools. 
1.3 THE RELEVANCE OF THE RESEARCH. 
The research was based on the results that seventh grade students of a Public school in 
Parral obtain in their learning process of English Foreign Language, because of the contribution 
that motivation supports to the area of education of the English subject. Besides, it is important 
to identify the importance of meaningful contents and relevant learning for the students’ lives 
which endure in time and are an essential tool for the learners’ intellectual and cultural 
development in relation to the foreign language.  
Clearly, in any subject taught in the school, if students want to learn, they get better 
results than if they have to learn as an obligation. Although there are many factors that influence 
the development of students learning which coexist with each other, motivation is one of the 
most essential (Ushioda, 2010). 
According to Abbas Pourhosein, Lai-Mei Leong, Narjes Banou (2012), motivation has 
been called the neglected heart of language teaching. Teachers often forget that all of their 
learning activities are filtered through the students’ motivation. In this sense, students control the 
flow of the classroom. Without student’s motivation, there is no life in the class.  
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Becoming this a substantial and interesting topic on language learning and with direct 
relation to the achievement of a goal or objective in the learning process, which has been 
observed and detected in the teaching practice, it is important to mention that Dörnyei and Ottó 
(1998) pointed out that in a general sense, motivation can be defined as the arousal in a person 
that initiates and evaluates the cognitive and motor processes, in addition, this term is widely 
accepted as one of the key factors that influence the rate or success of  language learning and 
prolonging the primary impetus to initiate learning and the driving force to sustain the language 
learning process.  
According to Grossjean (2010-4), bilinguals are those who use two or more languages or 
dialects in their everyday lives, acquiring a foreign language is necessary for students as exposed 
by Cummins (2001) bilingualism has positive effects on children’s linguistic and educational 
development […] they gain a deeper understanding of language and how to use it effectively. 
They have more practice in processing language, especially when they develop literacy in both, 
and they are able to compare and contrast the ways in which their two languages organize reality, 
which enhance people’s capacity to express themselves in a better way with a wide sense of 
meaning and understanding of the message they are giving and receiving.  
However, we have to highlight that being or not bilingual does not mean that a learner is 
better or worse than the other, this can be seen in a research (Peal & Lambert, 1962) that was 
designed to examine the effects of bilingualism on the intellectual functioning of children and the 
results showed that the bilinguals appear to have a more diversified set of mental abilities than 
the monolinguals. As Baker (2011) says being different is not the same as having a deficiency. 
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That is what makes even more important to maintain motivation in foreign language 
classrooms, where children can acquire the target language using the inner ability and 
adaptability of the brain as shown in the work from Mackey (2000), the sooner it is acquired, the 
better for the learner.  
Bilingualism, motivation and learning are directly related. Motivation is the starting point 
to get any outcome, specifically the Foreign Language Learning and as is previously stated, 
bilinguals’ cognitive processes and mental abilities are more diversified and it is easier for them 
to learn all areas of knowledge than a person who only speaks one language. 
The research investigates the reasons students have for their lack of motivation for 
learning the English Foreign Language. The main goal of the research is to discover and analyse 
the factors involved in the current problem students have, if teachers are performing correctly the 
classes, or the factors are more involved to learners’ concerns. A motivational problem is not 
always easy to define, although educators constantly have trouble recognizing it, but they want to 
know the factors that arise this problematic situation. 
It is expected that the results and conclusions could help teachers in practice, because the 
research allows educators to know their students and to find the answers for the lack of learners’ 
motivation and how teachers are able to help them in order to reach the learning goals in the 
English Foreign Language Acquisition. 
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CHAPTER II 
THEORETICAL FRAMEWORK 
This chapter describes the theoretical framework, which sets the research. It is divided 
into: Motivation in EFL Teaching and Learning, Motivation in the Chilean Context, Teachers’ 
and Students’ Behaviour, Approaches to Motivation and EFL, and finally Critical Period 
Hypothesis (CPH). 
Firstly, it is important to define motivation. According to the Merriam-Webster 
Dictionary motivation is the act or process of giving someone a reason for doing something: the 
act or process of motivating someone. 
The term motivation has been largely studied and related to Foreign Language 
Acquisition for over forty years, some of the researchers indicate that there are certain abilities 
needed for acquiring the tongue as language aptitude, motivation, cognitive styles, student self-
regulation, and personality traits (Winke, 2007; Nikolov, 1999), being motivation the major 
prerequisite to achieve successfully the obtainment of the foreign language, as Ushioda pointed 
out in 2010 and supports the idea of prevalence as a main characteristic or starting point for 
getting any outcome. 
To be motivated, the learner needs to have something to look forward to, a purpose 
related to a goal or objective. This objective would be learning a foreign language. There must be 
something that the learner wishes to accomplish or gain, being the target language the vehicle to 
attain it. Crookes and Schmidt (1991) identify motivation related to Foreign Language 
Acquisition, as the learner’s orientation with regard to the goal of learning a foreign language. 
They define the motivation in terms of choice, engagement and persistence, as determined by 
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interest, relevance, expectancy and outcome. This process has such an important role that has 
been studied and analysed worldwide. Motivation refers to the learning process of extended areas 
of knowledge (Jorquera, Acuña & Jimenez, 2010), because of the link and undeniable condition 
of being eager to act and work, the inner force to pursuit a goal or outcome. Without this 
important influence that causes someone to do something that belongs to his/her interests, no 
learning or goal could be achieved, in any subject matter or area, if someone really wants and has 
a desire of getting any aim, motivation is one of the fundamental key to take into account as 
stimulate or impulse to start. 
2.1 MOTIVATION FOR EFL TEACHING AND LEARNING 
It is important to take into account that learning a foreign language is not the same as 
learning any other subject, learning a second or foreign language implies elements of the 
communicative code as grammar, vocabulary; and it contemplates a wide variety of elements 
belonging to the L2 culture, the so called concept of integrativeness which refers to the cultural 
context of L2 learning (Dörnyei, 2003), as it is also explained by Isabelli-García (2006). 
Inmersion of the target culture is of great importance to learners, especially in improving oral 
production ability;  being in this case that integrativeness becomes of great importance as 
demonstrated on a research by Cenoz & Valencia (1993) whose conclusions ended on the 
prevalence of well acquisition of a language helped by the deep knowledge of sociocontextual 
and psychosocial elements. If the students perceive a connection of the sociocultural background 
with the learning process, their attitude is positive towards it. 
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2.2 MOTIVATION IN THE CHILEAN CONTEXT 
It is important to know about the experience or knowledge of the topic locally, even 
though it has not been largely studied, there are few investigations about motivation but not 
directly related to English learning, but linked to other areas of knowledge of students from 
school and  university levels as in Kormos, Kiddle & Csizar (2011), which took as purpose to 
analyse how language learning goals interact in shaping motivated behaviour , the researchers 
proposed a new interactive model of language learning motivation, which consists of goal 
systems, attitudes, self-efficacy beliefs, and future self-guides. 
In relation to the increasing levels of incitements for learning, Rosas, Nussbaum, 
Cumsille, Marianov, Correa, Flores & Rodríguez (2003) evaluated the effects of the introduction 
of educational videogames into the classroom, on learning, motivation, among others, to students 
from economically disadvantaged schools in Chile. Through teacher reports and classroom 
observations it could be confirmed an improvement in motivation to learn. In the same way, any 
material or device specially developed for the learning process and to meliorate motivation are 
good supplies to elevate motivation, a later Chilean study suggests that the introduction of an 
extrinsic trigger to spark intrinsic level of motivation is an useful and accepted practice, as 
shown by Lucero, Zuloaga, Mota & Muñoz (2006), who concluded that integrating an 
educational software applied to theories such as Gardner’s in order to achieve motivation is 
feasible and possible. It is also important to mention that to promote motivation is a praxis that 
has to be applied beyond age, social and cultural barriers. It is important to keep up the 
encouragement when learning specially at Chilean Public schools, due to the commitment that 
those types of institutions have with more economic needed students, being those types of 
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learners who have lower levels of intrinsic motivation, related with their own low expectations, 
guided for the experience or advice from their parents, who are the people in charge to work 
intrinsic motivation in the first time. Finishing with the belief that those establishments are not 
encouraged to produce quality as shown by Gallego in 2006, but just meeting a minimum 
enrollment level, ending with the difference in motivation between the upper-middle and high 
social class on the one hand and low and lower-middle class students on the other hand which is 
common in Chile (Kormos & Kiddle, 2013). 
Reece and Walker (1997), express that motivation is a key factor in the English Foreign 
Language (EFL) Teaching and Learning process. They stress that a less able student who is 
highly motivated can achieve greater success than the more intelligent student who is not well 
motivated. Sometimes students may come highly motivated and the task of the teacher is to 
maintain motivation of the students. The task of the educator is to maximize the motivation. 
Shulman (1986) expresses that students’ learning is facilitated most effectively when students are 
motivated, and that motivation can be enhanced through the creation of a positive affective 
climate.  
2.3 TEACHERS’ AND STUDENTS’ BEHAVIOUR 
There is an important aspect that must not be forgotten, teachers’ and students’ 
perspective, being them the main agents in the learning process. It is undeniable that one has an 
impact on the other and vice versa. Every agent has an expected behaviour so the symbiosis of 
everyone’s role is developed. In other words the relationship between teacher and student and the 
way teacher manages the classroom environment is crucial to maintain motivation, in relation to 
the exposed above, and related to classroom management, type of teacher (control or oriented), 
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type of the student (passive or active), methodology applied in classes, assessment and feedback 
provision have an impact on the intrinsic and extrinsic motivation that students and teachers 
develop through classes, teachers have to be able to deal with those students who are not 
motivated, and show curiosity and adaptability in order to maintain the students’ expectations 
and the willingness to learn (Alshuler, 1970). 
In consequence, motivation depends on the social interaction between the teacher and the 
learner, to be able to create an effective learning environment having highly motivated students it 
is necessary a strong interpersonal and social interaction. According to Cooper and McIntyre 
(1998), if it is accepted that learning is claimed to be dependent on certain types of interpersonal 
and social interaction, it follows that circumstances that make these forms of interaction 
desirable or at least congenial become an essential prerequisite of effective learning. 
It was hypothesized by Deci, Nezlek & Sheinman (1981) that students whose teachers 
were oriented toward controlling them would be less intrinsically motivated and have lower self-
esteem than Students whose teachers were oriented toward supporting autonomy. It was 
reasoned that control-oriented teachers would tend to use rewards controllingly, whereas 
autonomy-oriented teachers would tend to use rewards informationally. Data support the 
hypothesis and also indicate that Students perceived autonomy-oriented teachers as facilitating 
personal responsibility and internal control more than control-oriented teachers. Besides, Cooper 
and McIntyre (1998) underline the importance of the teacher factor in students’ achievement. 
They add that the more successful the teacher is in focusing and facilitating effective pupil 
calibration, the more effective the teacher will be in facilitating effective pupil learning. Reece 
and Walker (1997) emphasizes that the choice of teaching strategy has an effect upon the 
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motivation and interest of the student. The manner in which the educator approaches the teaching 
strategy will have an effect upon motivation: an enthusiastic approach is more likely to motivate 
than a dull approach. By the same token, Ramage (1990) points out that teachers play one of the 
most influential roles to help students engage and persist in the long process of Foreign 
Language Acquisition. On the other hand, some researchers publish that the learner’s attitude is 
more relevant than the teacher’s influence, but there is empirical evidence that the role that 
teachers play in L2 classes is more essential. These roles are assumed to influence each learner’s 
motivation; educators are initiator, facilitator, motivator, ideal model of the target language 
speaker, mentor, consultant, and mental supporter. Ramage (1990) suggested that teachers 
should attempt to enhance learner motivation so that they positively and actively engage in their 
learning until they reach their common target in L2 learning. However, the impact of teaching 
strategies on motivating students should rely on students perceptions of the strategies, as Dörnyei 
(2001) has proposed. 
 Continuing to certain characteristics that every agent should establish, it can be 
mentioned the importance of the capability of teachers to speak the language accurately, and to 
teach it in a clear and understandable way, and not being part of the statistics that mention 
Chilean teachers of English unprepared (Glas, 2011). On the other hand, the learner also has to 
accomplish certain features, as pointed out by Gardner & Lambert (1972) like capability to 
adapt, to be prepared to adopt various aspects of another linguistic and cultural group, and of 
course, to have the disposition to learn. 
 It is not less important to mention that there is a meaningful factor to consider between 
the relationship that students construct with their teachers, not only an affective close teacher to 
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reinforce self-esteem (Ryan, Stiller & Lynch, 1994), but also a teacher who does not fulfill the 
learners’ expectative can cause lack of motivation; the less informed students’ perceive the 
teacher to be, the lower students’ intrinsic motivation was (Noels, Clément & Pelletier, 1999). 
2.4 APPROACHES TO MOTIVATION 
In the 1990s, researchers in the field of applied linguistics called for an expansion of the 
motivational construct in foreign language learning (Skehan 1991; Oxford and Shearing, 1994; 
Dörnyei, 1994). Preliminary evidence has emerged in recent research, which not only 
demonstrates the relevance of the new motivational constructs (such as goal setting and causal 
attributions) in language learning, but also shows that incorporation of such new elements into 
the existing theoretical models results in more elaborated models of language learning 
motivation (Tremblay and Gardner 1995).  
Motivation involves beliefs, perceptions, values, interests, and actions that are all closely 
related. As a result, various approaches to motivation can focus on cognitive behaviours (such as 
monitoring and strategy use), non-cognitive aspects (such as perceptions, beliefs, and attitudes), 
or both. According to Stipek (1996), early approaches to the study of motivation were rooted in 
the literature on extrinsic reinforcement. Proponents of this approach (2014) included B.F. 
Skinner (1954) who identified different types of reinforcers. Positive reinforcers, or rewards, are 
consequences that increase the probability of a given behaviour they were made contingent on, 
whereas negative reinforcers are consequences that increase the probability of a given behaviour 
by removing or reducing some negative external stimulus. Punishment, on the other hand, refers 
to unpleasant consequences that decrease the probability of a given behaviour. Under this 
framework, the teacher’s job was clear: to use good grades and praise to reward desired 
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behaviour and bad grades or loss of privileges as punishment. As Stipek (1996) noticed, this 
approach is limited to the extent that rewards and punishments are not equally effective for all 
students, and desired behaviours (such as paying attention) are difficult to reinforce. Moreover, 
the benefits of extrinsic rewards tend to decay over time (Stipek, 1996). As Stipek (1996) 
explains, the limitations of extrinsic reinforcement led to the development of new approaches to 
motivate people, including Cognitive Behaviour Modification (CBM). This approach recognizes 
that the effects of reward contingencies are mediated by cognitive variables, such as verbal 
ability. Thus, the goal of CBM is to change overt behaviour by manipulating cognitive processes. 
Under this approach, students take more responsibility for their own learning by monitoring their 
behaviour, setting goals, deploying metacognitive strategies and administering their own 
rewards. Giving students such control over their own learning is believed to result in 
maintenance of learning behaviours over time, the transfer of learning behaviours to new 
contexts, and more independence in the exercise of such behaviours. There are, however, several 
disadvantages to this approach, including the fact that in empirical studies, researchers observed 
children “cheating,” either by setting low performance standards for themselves or rewarding 
themselves undeservedly (Speidel & Tharp, 1980; Wall, 1983, as cited in Stipek, 1996).  
These limitations, coupled with changing perspectives on motivation, ultimately led to 
yet another transformation of the literature on motivation emerging in the late 1960s and 1970s. 
This third-wave literature is characterized by the belief that behaviour is affected by cognition 
rather than the consequences of one’s actions (Stipek, 1996). Broussard and Garrison (2004) 
observe that contemporary motivation research tends to be organized around three questions:  
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 The first one is “Can I do this task?”, the second one is “Do I want to do this task and why?” and 
the last one, “What do I have to do to succeed in this task?”. In relation to the first question, as 
Broussard and Garrison (2004) noticed, those pursuing the first question developed a range of 
new theories regarding self-efficacy, attributions, and self-worth. Bandura (1982) defines 
perceived self-efficacy as “judgments of how well one can execute courses of action required to 
deal with prospective situations”. Eccles and Wigfield (2002) elaborate on Bandura’s 
description, defining self-efficacy as an individual’s confidence in his or her “ability to organize 
and execute a given course of action to solve a problem or accomplish a task”. According to 
Bandura’s (1982) Self-Efficacy Theory, efficacy is the major determinant of effort, persistence, 
and goal setting. Empirical research supports this notion, suggesting that individuals with higher 
self-efficacy tend to be more motivated and successful on a given task (Pintrich & DeGroot, 
1990). Self-efficacy has also been associated with the use of cognitive strategies, and self-
efficacy perceptions predict achievement over and above actual ability levels (Pintrich & 
DeGroot, 1990).  
Another line of inquiry in the field of motivation explores the issue of locus of control. 
According to this theory, individuals should be more motivated to the extent that they feel they 
are in control of their own successes and failures (Eccles & Wigfield, 2002). In fact, in one 
formulation of Control Theory, autonomy is one of three basic psychological needs, along with 
competence and relatedness. Within this framework, individual differences in the extent to which 
these basic needs are fulfilled correspond to variation in levels of motivation (Connell & 
Wellborn, 1991), (Eccles & Wigfield, 2002). Locus of control is closely related to the concept of 
attributions. Attributions refer to an individual’s beliefs regarding causes of successful or failing 
performance. There are several types of attributions, including ability, effort, task, and luck. 
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According to the Attribution Theory, the types of attributions a person holds determine his or her 
level of motivation according to whether the cause is perceived as something that is changeable 
and within the person’s control (Weiner, 1985), (Eccles & Wigfield, 2002). For example, native 
ability is a relatively stable characteristic that is difficult to affect. On the other hand, effort is 
within a person’s control and entirely manipulable. Both task characteristics and luck are outside 
one’s control and tend to be variable. Thus, poor performance on a task is more likely to 
contribute to reduced effort and motivation for those holding ability attributions than for those 
holding effort attributions because failing performance for the former group communicates a lack 
of ability that may be difficult to change, whereas failure for the latter group communicates that 
success is within reach if more effort is expended. Empirical research suggests that those holding 
effort attributions tend to exhibit more positive learning behaviours, such as goal-setting that 
focuses on learning rather than performance (Miller & Meece, 1997), use of strategies, and 
persistence at difficult or challenging tasks (Stipek, 1996). However, teachers should frame 
successful performances in terms of ability rather than effort because success communicates 
positive information about competency to students (Schunk, 1983).  
The Self-Worth Theory is somewhat related to both self-efficacy and locus of control. 
According to this theory, students need to believe they are competent in academic domains to 
feel they have self-worth in the school context (Covington, 1992), (Eccles & Wigfield, 2002). 
This line of research suggests that students attempt to maximize their self-worth and will protect 
a sense of competence by making causal attributions that enhance their sense of competence and 
control. For example, empirical research suggests that the most common attributions among both 
college-level and younger students are ability and effort, and the most preferred attribution for 
failed performance is a lack of effort. According to this theory, student may also engage in 
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negative learning behaviours, such as procrastination, making excuses, avoiding challenging 
tasks, and not trying, in an attempt to avoid negative ability attributions for tasks they are not 
confident they can perform (Covington & Omelich, 1979), (Eccles & Wigfield, 2002).  
According to the second question, a separate body of research within the study of 
motivation has focused on answering the question, “Do I want to do this task and why?”, under 
this category, Broussard and Garrison (2004) include expectancy-value theories, intrinsic 
motivation theories, and Self-Determination Theory.  
One strand of this literature focuses on the values individuals hold for participating in 
various types of activities (Eccles & Wigfield, 2002). Values are incentives or reasons for 
engaging in an activity. The value of a given task or activity has four components: attainment 
value, which refers to the personal value of doing well on a task; intrinsic value, which refers to 
subjective interest or enjoyment of performing a task; utility value, which refers to the extent to 
task completion is perceived to facilitate current or future goals; and cost, which refers to the 
negative aspects of engaging in a given task, such as anxiety and fear of failure (Stipek, 1996),  
(Eccles & Wigfield, 2002). 
The notion of intrinsic motivation is closely related to intrinsic value. Intrinsic motivation 
refers to motivation that is animated by personal enjoyment, interest, or pleasure, and is usually 
contrasted with extrinsic motivation, which is manipulated by reinforcement contingencies 
(Guay et al., 2010). Typically, manipulation of extrinsic motivation is affected by the provision 
of rewards, which can be either tangible (e.g., money, grades, privileges, etc.) or intangible (e.g., 
praise). However, extrinsic motivation can come about by other means. For example, Self-
Determination Theory distinguishes several different types of regulatory mechanisms that can act 
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as reinforcement. External regulation corresponds to the lowest level of self-determination, 
where behaviour is motivated by a desire for reward or punishment avoidance. Introjected 
regulation occurs when behaviour is driven by internal pressures such as obligation or guilt. 
Under identified regulation, individuals identify with or find personally important the reasons for 
performing an activity. Finally, under integrated regulation, the regulator is actually consistent 
with an individual’s other values and needs and becomes part of one’s self-identity. This latter 
type of regulation is the closest to intrinsic motivation (Guay et al., 2010). Educators typically 
consider intrinsic motivation to be more desirable than extrinsic motivation, and some research 
suggests that the learning outcomes of intrinsic motivation are better than those obtained under 
extrinsic motivation (Ryan, Connell, & Plant, 1990).  
Closely related to values are interests, which refer to an interactive relation between an 
individual and certain aspects of his or her environment (Hidi & Harackiewicz, 2000). Interests 
are content-specific, can be viewed as both a state and a trait, and entail both cognitive and 
affective components. There is a wealth of empirical evidence that connects interest with 
performance or achievement (Hidi & Harackiewicz, 2000). The literature on interests 
distinguishes between individual, or personal, interest and situational interest. Individual interest 
refers to a relatively stable trait developed with respect to a particular subject or topic. This type 
of interest leads to persistence at a task over long periods of time, closer attention, ability to 
focus, and increased learning and enjoyment, even among young children. Situational interest, on 
the other hand, is more immediate, affective, and transitory, depending on the task environment 
(Hidi & Harackiewicz, 2000). Thus, some have used the metaphor of “catch” to refer to 
situational interest and “hold” to refer to individual interest. Task features likely to encourage 
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greater interest include personal relevance, novelty, activity level, and comprehensibility (Hidi & 
Baird, 1986), (Eccles & Wigfield, 2002).  
An individual’s goals are related to his or her reasons for engaging with tasks. Goals can 
be subdivided into mastery goals (which can be compared with intrinsic values) and performance 
goals (which can be compared with extrinsic motivation) (Broussard & Garrison, 2004). Mastery 
goals focus on learning for the sake of learning, whereas performance goals emphasize high 
achievement. Mastery goals are associated with high perceived ability, task analysis and 
planning, and the belief that effort improves one’s ability. On the other hand, performance goals 
are associated with judgments about achieving, grades, or external rewards. An alternative 
framework for categorizing goals is to compare ego-involved goals (similar to performance 
goals) with task-involved goals (similar to mastery goals). Ego-involved goals focus on 
maximizing favourable impressions of competence. Those with ego-involved goals are 
preoccupied with questions like, “Will I look smart?” Or “Will I outperform others?” Ames 
(1992) argues that students with ego-involved goals are more likely to select tasks they know 
they can complete. In contrast, task-involved goals focus on task mastery and increased 
competence. Students with task-involved goals are preoccupied with the questions, “How can I 
do this task?” and “What will I learn?”, such students are more likely to choose challenging 
tasks. As Eccles & Wigfield (2002) observe, mastery goals are associated with the strongest 
empirical evidence to date and have been linked to self-competence, self-concept, effort 
attributions, increased persistence at difficult tasks, and use of cognitive strategies related to 
monitoring, problem-solving, deep processing of information, and self-regulation.  
A third strand of contemporary motivation research has focused on the question, “What 
do I have to do to succeed in this task?”, Broussard and Garrison (2004) argue that this strand of 
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research led to the development of Volition and Self-Regulation Theories, which both share an 
attempt to connect motivation with cognition. Corno (1993) proposes Volition Theory, defining 
volition as strength of will, akin to conscientiousness, discipline, self-direction, resourcefulness, 
and striving. He argues that the effect of motivation on behaviour is mediated by volition. In 
other words, motivation may lead to a decision to act, but volition is what determines whether 
those decisions are implemented. Whereas motivation helps to determine goals, volition supports 
management and execution of those goals.  
Self-regulated learners have been shown to use a variety of strategies, have high self-
efficacy, and set goals for themselves. Self-regulated learners also monitor their own activities, 
evaluate their performance, and experience reactions to evaluation outcomes. The valence of a 
person’s reaction to evaluation depends on the way that successes and failures are framed, with 
positive reactions more likely to spur increased motivation than negative ones. Thus, Self-
Regulation Theory postulates that individuals can fortify their own motivation by engaging in a 
number of self-regulatory strategies, such as setting appropriate and achievable goals, applying 
learning strategies, and monitoring and evaluating progress toward goals (Schunk & 
Zimmerman, 2007).  
Similarly, Linnenbrink and Pintrich (2002) offer a model of the relationship between 
motivation and cognition that incorporates students’ prior achievement, social aspects of the 
learning setting, motivational variables (e.g., expectancies and values), and cognitive variables 
(background knowledge, learning strategies, metacognition, and self-regulation). This model 
depicts motivation as both affecting and being affected by cognition, and both of these are, in 
turn, affected by social context. The model also portrays cognition and motivation as affecting 
academic engagement and achievement.  
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2.5 EFL AND CRITICAL PERIOD HYPOTHESIS 
 Johnson & Newport (1989) based on Lenneberg (1967) hypothesized that language could 
be acquired only within a critical period, extending from early infancy until puberty. In its basic 
form, the Critical Period Hypothesis (CPH) needs only to have consequences for First Language 
Acquisition. Nevertheless, it is essential to our understanding of the nature of the hypothesized 
critical period to determine whether or not it extends as well to Foreign Language Acquisition. If 
so, it should be the case that young children are better foreign language learners than adults and 
should consequently reach higher levels of final proficiency and a higher motivation for learning 
a foreign language as stated above. This prediction was tested by comparing the English 
proficiency attained by 46 native Korean or Chinese speakers who had arrived in the United 
States between the ages of 3 and 39, and who had lived in the United States between 3 and 26 
years by the time of testing. These subjects were tested on a wide variety of structures of English 
grammar, using a grammatically judgment task. Both correlational and test analyses 
demonstrated a clear and strong advantage for earlier arrivals over the later arrivals. Test 
performance was linearly related to age of arrival up to puberty; after puberty, performance was 
low but highly variable and unrelated to age of arrival. This age effect was shown not to be an 
inadvertent result of differences in amount of experience with English, motivation, self-
consciousness, or American identification. The effect also appeared on every grammatical 
structure tested, although the structures varied markedly in the degree to which they were well 
mastered by later learners. The results support the conclusion that a critical period for language 
acquisition extends its effects to Foreign Language Acquisition.  
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It is relevant to mention that the Chilean educative system emphasizes the learning of a 
foreign language at a late period of children development; students start learning English 
language in the beginning of puberty, the Ministry of Education does not enforce the acquisition 
of a foreign language from early infancy, as the Critical Period Hypothesis (CPH) suggests. 
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CHAPTER III 
METHODOLOGICAL FRAMEWORK 
This chapter describes the methodological framework which is divided in the following: 
Research Question, Hypothesis, General Objective, Specific Objectives, Specification of the 
Sample and the Data Collection Instruments, which sets the research. The purpose of this chapter 
is to present the methodology which guides the investigation. 
In order to identify the factors involved in motivation, a mixed method research 
(Hernández Sampieri, 1998) was carried out. Therefore the data is obtained and analysed through 
qualitative approach (Hernández Sampieri, 1998), however, the same data is organized and 
presented using quantitative approach, in order to establish frequencies of categories through a 
statistic plan (graphics). It is of exploratory nature (Hernández Sampieri, 1998), because its 
purpose is to investigate the relationships between various factors of influence in order to 
understand the object of study. According to the sources used, the research would be primary, 
because the data was collected first-hand and due to the research nature, it is classified as 
empirical; it works with factors studied in their natural environment (Hernández Sampieri, 1998). 
3.1 RESEARCH QUESTION AND HYPOTHESIS 
 In order to solve the research problem the following research question has been 
conceived: 
 What are the main elements that influence the lack of motivation of seventh grade 
students who belong to a Public Elementary school in Parral towards English as a Foreign 
Language? 
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 Based on the research question, two hypothesis are formulated: 
H1. Lack of motivation is mainly because students start learning the language after the critical 
period. 
H2. Lack of motivation is mainly produced because parents do not support their children in the 
learning process which results in vulnerability. 
3.2 GENERAL OBJECTIVE 
 In order to solve the present problem, one general objective is formulated: 
3.2.1 To identify the essential elements influencing the motivational level of seventh grade 
students who belong to a Public Elementary school in Parral towards English as a Foreign 
Language. 
3.3 SPECIFIC OBJECTIVES 
For this general objective, two specific objectives are formulated: 
3.3.1 To analyse the essential causes of the motivational level of seventh grade students who 
belong to a Public Elementary school in Parral towards English as a Foreign Language. 
3.3.2 To demonstrate through the data collection that factors of different kinds which directly 
influence the lack of motivation of seventh grade students who belong to a Public Elementary 
school in Parral towards English as a Foreign Language. 
3.4 SPECIFICATION OF THE SAMPLE 
The sample consists of seventh year students of a Public Elementary school belonging to 
Parral, which is a 39.404 inhabitants city1, located in the south of the seventh region in Chile. 
                                                             
1 (www.profesorenlinea.cl/Chilegeografia/Regiones/VIIR/VIIRDatos.htm) 
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The class consists of 25 students who more than 81% of the learners, have a position of social 
vulnerability (Simce.cl, 2012). 
In this study we consider the teacher of English, six teachers of different subjects who 
instruct them, and the psychosocial team conformed by the educational psychologist, the 
psychologist, the special needs teacher, the speech therapist and the social worker. 
3.5 THE DATA COLLECTION INSTRUMENTS 
3.5.1 Questionnaire of teachers and psychosocial team 
 This questionnaire was applied to the Math, Language, English, Physical education, 
Religion and the Primary teacher, the social worker, the psychologist, the speech therapist, the 
special needs teacher, and the educational psychologist, all the psychosocial team. The 
questionnaire has 10 open questions directed to investigate a broad picture of situations of the 
learners’ performance.  
3.5.2 Individual interview of students 
  A personal interview was applied to each student in order to get information from 
them in relation to their learning process of English as a Foreign Language. There were five 
questions oriented to identify the factors that affect their motivation. 
3.5.3 Validation 
 The instruments which collected the data of the research were validated by three 
specialist teachers of English as a Foreign Language who belong to Universidad del Biobío, 
eighth region, Chile. 
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CHAPTER IV 
DATA ANALYSIS 
This chapter describes the data analysis which is subdivided in the teachers’ and 
psychosocial team’ questionnaire and the students’ interview. 
4.1 QUESTIONNAIRE OF TEACHERS AND PSYCHOSOCIAL TEAM 
In order to organize in a clear way the data collected from teachers and the psychosocial 
team the following bar graphics are presented. 
“Graph 1 shows the teachers perception about their students’ motivation based on their 
experience”. 
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1. De acuerdo a su experiencia ¿Observa motivación en sus estudiantes? Fundamente 
Inglés En su mayoría no, la motivación de los estudiantes está ligada al nivel de 
expectativas que la familia tiene respecto al futuro del niño. 
Lenguaje En la mayoría no les motiva, más bien venir al colegio a comer y conversar con 
sus amigos. 
Matem… No mucho, porque no tienen expectativas de vida para su futuro. 
Ed. Física Se observa una escasa motivación, generalmente tienen muy bajas expectativas 
tanto personales, como de su entorno familiar. 
Religión Cat Si, porque realizo clases cibernéticas. 
Religión Eva En muy pocos estudiantes se observa motivación, la gran mayoría no 
demuestra interés por la asignatura debido a que es formativa valórica y sin 
nota. 
Prof.básica Sí, les gustaba participar en clases, dar opiniones. 
Psicóloga Los alumnos tienen poca motivación ya que no tienen expectativas de seguir 
estudiando una carrera profesional. 
Psicopedagoga Muy poca, según lo observado no existe una clara motivación hacia el 
aprendizaje por distintos factores. 
Diferencial No, ya que no tienen muchas expectativas para su futuro. 
A. Social No observo motivación en mis alumnos, ya que no tienen mayores expectativas 
laborales, no tienen apoyo familiar (en la mayoría de los casos) y en lo 
educacional no tienen mayor interés. 
Fono Si, los menores se sienten y expresan muchas ganas de participar en las terapias. 
 
Chart 1 shows teachers’ perception about students’ motivation based on their experience. 
 
This answer reflects the lack of motivation that 75% of the encuested teachers and the 
psychosocial team perceive in the students. Teachers do not see motivation in their learners, the 
reasons they wrote in the questionnaire are factors related to socioeconomic reality, the 
vulnerable cultural background in which students are immersed, lack of family support, low 
personal expectations and self-esteem as the psychologist and the social worker answered, while 
25% of the teachers and the psychosocial team perceive that their students are motivated when 
they are young learners as the primary teacher wrote, because when learners are infants, they are 
not aware yet about the social reality they have in their lives and also it is important to mention 
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that the Catholic religion teacher observed motivation when they have to perform activities 
linked to technology.   
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“Graph 2 shows the factors that affect students’ motivation based on teachers’ experience”. 
0%
5%
10%
15%
20%
25%
30%
35%
25%
33,33%
8,33% 8,33%
16,66%
8,33%
P
ER
C
EN
TA
G
ES
ANSWERS
Q2
Socioeconomic and cultural
Lack of familiar support
Technology
Lack of habits
Teacher´s methodology
Special needs students
 
 
 
30 
 
2. De acuerdo a su experiencia ¿Cuáles son los factores que inciden en la motivación de los 
estudiantes? 
Inglés Básicamente el entorno social en el que están inmersos, la realidad familiar 
(expectativas de que pueden lograr objetivos y que estos logros les serán útiles 
a largo plazo). 
Lenguaje Real interés por aprender, altas expectativas de sus padres por los intereses de 
sus hijos. 
Matemáticas Proyecto de vida claro, el apoyo y compañía de los padres, la baja autoestima. 
E. Física La familia es un factor fundamental, las expectativas de sus familias, el entorno 
donde crecen y las familias disfuncionales. 
Religión Cat La tecnología. 
Religión Eva La falta de sueño, porque al llegar cansados no están predispuestos a realizar 
las actividades, además no son estimulados por sus familias. 
Prof.básica Preparación del profesor, clase organizada, actividades interesantes y 
desafiantes. 
Psicóloga Los factores que inciden son que los padres no tienen grandes expectativas para 
sus hijos. 
Psicopedagoga La gran mayoría de los casos poseen factores como su contexto socio-familiar, 
las capacidades que posee cada niño. 
Diferencial El sector donde están insertos, baja autoestima, proyecciones de vida. 
A. Social Con respecto a la motivación de los niños, incide el apoyo familiar, el contexto 
sociocultural, la autoestima y auto-concepto positivo y la escuela. 
Fono Las estrategias de enseñanza en ambiente grato y limpio para trabajar, buena 
iluminación también influye la hora del día por el cansancio acumulado. 
 
Chart 2 shows the factors that affect students’ motivation based on teachers’ experience. 
The lack of motivation that teachers and the psychosocial team perceive is related to a 
varied number of factors. The highest percentage corresponds to 33,33% of the answers have to 
do with the lack of family support that students count to, learners do not receive support from 
their family background. The second highest factor is socioeconomic and cultural reality which 
is represented with a 25% of the answers due to students have low expectations in relation to 
their learning process. The 16,66% of the teachers answered that the educator’s methodology is 
one of the elements that is highly related to the learners’ motivation; well prepared classes are 
key for them. An 8,33% of the answers have to do with factors related to the lack of habits 
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students have, the same percentage, an 8,33%, of the teachers answered that the factor that 
influence positively students’ interests has to do with the use of Information and Communication 
Technology (ICT´s) in classes. 
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“Graph 3 shows teachers’ perception about the reasons that students of Public education do not 
acquire the English language when they finish school”. 
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3. ¿A qué se debería cree usted que en la educación pública chilena los alumnos no terminen 
el proceso educativo del colegio hablando inglés como segunda lengua? 
Inglés Múltiples factores: impartir inglés al comienzo del proceso educativo; cantidad 
de horas de inglés a la semana; docente idóneo para lograr comunicación fluida 
en primer ciclo; motivación y cercanía de los alumnos con respecto del idioma. 
Lenguaje Porque no le dan la importancia que tiene. 
Matemáticas Porque el entorno sociocultural de los alumnos ven inglés como algo muy 
externo a sus realidades cotidianas. 
Ed. Física El inglés debería ser una prioridad desde pequeños y así será una segunda 
lengua, el inglés en algunos casos se realiza en segundo ciclo, esto ya es muy 
tarde. 
Religión Cat Falta de motivación. 
Religión Eva Las horas destinadas para inglés son pocas y no da lugar a la práctica y 
repetición del idioma fuera del aula.  
Prof.básica Porque no se valora el inglés, no se incluye en el curriculum nacional de primer 
ciclo, no se le ve la importancia que tiene, el cual les servirá para desenvolverse 
en diferentes ámbitos en el futuro. 
Psicóloga Se debe a la poca participación de los alumnos por aprender el idioma y la falta 
de cultura que tienen padres y alumnos hacia el inglés. 
Psicopedagoga Su bajo interés podría ser por las creencias que este idioma no será importante 
en su futuro inmediato y poco apoyo del gobierno. 
Diferencial Porque sus padres no se los inculcan y en su entorno sociocultural lo ven como 
algo innecesario. 
A. Social Yo creo que se debe a que en los colegios públicos no se da mayor énfasis al 
inglés, son muy pocas horas para lograr un aprendizaje significativo y no se 
trabajan fuera del aula tampoco. 
Fono Cambios constantes de profesores que no enseñan con igual metodología. 
También la poca motivación porque no ven una necesidad por aprender. 
 
Chart 3 shows teachers’ perception about the reasons that students of Public education do not 
acquire the English language when they finish school. 
The majority of the answers, 33,33%, are related to the lack of hours that the subject has 
in Public schools, the lack of specialist English teachers shows the urgent necessity to include 
specialist educators in the Public system, the same percentage, a 33,33%, have to do with the 
lack of culture that students and their families have towards English language. Another important 
amount of teachers, represented in the 16, 67%, perceive that the lack of English as a subject in 
primary levels is directly related to the main causes for the lack of motivation. They start 
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learning late, contrary to the Critical Period Hypothesis (CPH) postulates. The 8,33% of the 
answers have to do with the lack of intrinsic motivation students present and the constant change 
of teachers which is common in Public schools. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
35 
 
“Graph 4 shows the teachers’ perception about the expectations or goals that students show in 
relation to their academic development”. 
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4. ¿Qué expectativas o metas muestran los estudiantes con respecto a su desarrollo 
académico? 
Inglés Expresan tener metas o sueños, sin embargo todo queda en nada cuando 
deben demostrar verdadero interés. Finalmente se da a entender que asisten al 
colegio por obligación (obtención de notas mínimas). 
Lenguaje Pocas expectativas, se conforman con terminar octavo, a lo más cuarto medio. 
Matemáticas No veo metas definidas. 
E. Física Bajas, no presentan mayores expectativas, sólo lo mínimo, lo que les entregan 
en el colegio. En muy pocos casos se observa una motivación extra. 
Religión Cat La meta es ser un profesional. 
Religión Eva Se observa un conformismo por solo superar las notas insuficientes para no 
quedar repitiendo de curso y en algunos casos se esfuerzan para ser 
profesionales. 
Prof.básica Sus expectativas son muy bajas, el colegio está inserto en un ambiente 
vulnerable lo que no ayuda a los alumnos a salir del entorno en el cual viven. 
Psicóloga Muestran muy pocas expectativas debido a que no poseen el interés por 
aprender. 
Psicopedagoga Muestran una baja expectativa, ya que tienen la creencia que no son capaces y 
ésta se apoya además por la visión de la familia. 
Diferencial No se ven metas claras. 
A. Social Los estudiantes muestran muy pocas expectativas con respecto a lo académico, 
ya que no aspiran a profesiones, sino que principalmente su finalidad es 
terminar su proceso académico por obligación. 
Fono Lo que me ha tocado observar son bajas expectativas en general. No hay 
grandes sueños, metas o proyectos académicos exitosos en el futuro. 
 
Char 4 shows the teachers’ perception about the expectations or goals that students show in 
relation to their academic development. 
Question 4, which refers to the expectations or goals that teachers observe in  the 
students,  most of the educators concluded that learners exhibit goals, but they do not express any 
determination in getting these goals, the teachers state that students attend classes because they 
see it as an obligation, their wishes vanish because of socioeconomic and cultural factors as the 
91,60% of them perceive, students do not see any utility in learning a foreign language, they do 
not understand how the new language can be used as a tool for getting a better job, or as a 
37 
 
complement  in their future life. Only an 8,30% of the encuested people perceive the goal to be a 
professional in some of their students. 
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“Graph 5 shows teachers’ perception about how the interest of students is demonstrated when 
they perform the activities presented and prepared for the development of the class”. 
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5. ¿De qué forma se demuestra el interés de los estudiantes por las actividades presentadas y 
preparadas para el desarrollo de la clase? 
Inglés Participan poco en las clases, desarrollan pocas actividades, no traen  
libro/diccionarios proporcionados para ello, muchas veces no traen 
tareas/trabajos de la casa, lo cual es una conducta habitual en los 
estudiantes. Yo también observo un poco de interés solo al principio de la 
clase. 
Lenguaje Participación, desarrollo de las actividades lo que no es siempre ni toda la 
clase. 
Matemáticas Haciendo la actividad, participando en clases lo cual es esporádico en los 
alumnos. 
E. Física Cuando lo presentan, se interesan en la clase poniendo atención y 
participando, lo que sucede en muy pocos casos, la mayoría no presenta un 
gran interés en las actividades o en ejecutarlos de la forma correcta. 
Religión Cat Por la participación y la responsabilidad de cada alumno lo que no se da 
mucho en esta realidad. 
Religión Eva Se interesan en aquellas actividades que requieren de poco esfuerzo como 
ver videos, resolver crucigramas, colorear, etc. 
Prof. básica Con participación en clases, alumnos contentos, ordenados, organizados y 
muy preguntones cuando son pequeñitos, pero el profesor tiene un gran 
desafío porque en general los niños carecen de estas características. 
Psicóloga Se demuestra cuando las actividades son lúdicas, los alumnos participan en 
clases preguntando sobre las materias, pero se desconcentran fácilmente. 
Psicopedagoga Al comienzo de la clase, cuando el profesor activa los conocimientos 
previos, si hay familiaridad con éstos en la clase se observa un poco más de 
motivación, pero a los alumnos de este sistema les cuesta bastante, es un 
gran desafío para los profesores. 
Diferencial Participando de la clase lo que les cuesta mucho. 
A. Social Por las actividades que yo les presento a los niños en mi intervención, 
cooperan en las tareas y las realizan con motivación, pero hay que estar 
constantemente estimulando por tanto es un desafío para los adultos. 
Fono La actitud corporal, la sonrisa, su buen comportamiento, la curiosidad por 
aprender, las ganas de aprender, pero son niños que tienen que estar 
constantemente estimulados porque si no, pierden muy rápido el interés. 
 
Chart 5 shows teachers’ perception about how the interest of students is demonstrated when they 
perform the activities presented and prepared for the development of the class. 
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Most of teachers concluded that learners present a lack of interest in performing tasks, the 
91,66% of them perceive that students in some opportunities are interested at the beginning of 
the class but it is not  a constant attitude in them and most of learners are not able to maintain the 
attention the whole development of the class as the Language, Math and Physical education 
teacher answered. The low levels of class participation and concentration are the main 
characteristics of a non-motivated student, a minority, in this case the Protestant religion teacher 
which represents the 8,33%, stated that students are more motivated when they have to perform 
easy activities that do not demand plenty of intellectual effort from them. The members of the 
psychosocial team perceive more interest in the activities that students develop with them but 
also it is not permanent, it is a challenge for them and they are not academic tasks. 
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“Graph 6 shows teachers’ perception whether public education promote or motivate students in 
the English language learning or not”. 
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6. ¿La educación pública administrada por el DAEM fomenta o motiva a los estudiantes en 
el aprendizaje del inglés? 
Inglés En general, las escuelas y liceos están concentrados en alcanzar altos 
puntajes SIMCE, la adquisición del inglés no es el objetivo principal para el 
DAEM. 
Lenguaje Yo creo que ahora que es obligatorio el aprendizaje del inglés desde primero 
básico se le está dando la importancia que merece. 
Matemáticas Hace un tiempo sí, pero dejaron de lado. 
E. Física Muy poco, sólo los colegios que presentan talleres (primer ciclo básico) lo 
realizan. No existe una política por parte del DAEM para implementar un 
programa efectivo de inglés. 
Religión Cat Si, por los programas y cursos realizados por el docente. 
Religión Eva Considero que no, porque son pocas las oportunidades para que los 
aprendizajes alcanzados en la asignatura trasciendan y se practiquen. 
Prof.básica Se están preocupando de mandar a los colegios profesores especialistas, 
preparados con dominio del idioma y buena metodología de trabajo. 
Psicóloga Se está preocupando de implementar el inglés desde el primer ciclo 
mediante talleres. 
Psicopedagoga Existe poca valoración por parte del DAEM, siendo tan importante el 
aprendizaje del idioma inglés en la actual sociedad, puesto que no se incluye 
en el curriculum nacional desde pequeños, pocas horas. 
Diferencial Hace poco que se le está dando importancia a esta asignatura. 
A. Social Según mi perspectiva no, ya que no se realizan actividades fuera del aula o 
de las horas destinadas y sólo se hace las horas programadas en aula. 
Fono Desconozco los planes y programas que realiza esta entidad pública por el 
desarrollo y aprendizaje del inglés, salvo por las clases regulares que hay de 
este idioma en los diferentes establecimientos. 
  
Chart 6 shows teachers’ perception whether public education promote or motivate students in the 
English language learning or not”. 
The answer exhibits that 58,33% of teachers have a negative perspective in relation to the 
interest that administrators present in order to enhance students’ learning of English language, 
some reasons are the lack of hours that educators of English have in order to fulfill the aims and 
make the students acquire a good level of proficiency, another cause is the necessity to 
43 
 
implement the learning of English Foreign Language from early stages at school, not when 
students are in fifth grade, like the national curriculum states; which is supported by the Critical 
Period Hypothesis (CPH) and the ability that learners have to acquire a foreign language based 
on a certain period of time of more learnability. On the other hand, 41,66% of teachers and the 
psychosocial team remarked that they see concern from the administrators team when there is a 
standardized test checking the progress of learning, some teachers expressed that they have 
observed some positive changes like having a specialist teacher of English in the school, or the 
interest of implementing English as a workshop from kinder to fourth grade, but this last reason 
is up to each school, it is the principal’s responsibility to implement or not the workshops if he or 
she sees as necessary. 
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“Graph 7 shows the teachers’ perception whether students are motivated to the English language 
learning or not”. 
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7. ¿Cree usted que los alumnos se muestran motivados en el aprendizaje del idioma inglés? 
Inglés En su gran mayoría no, los alumnos aún no internalizan cuan útil es el 
idioma. Los alumnos que muestran algo de interés sólo se preocupan de 
cumplir cuando  hay una nota en juego. 
Lenguaje Debería ser una respuesta positiva, pero en el entorno en que trabajo, no lo 
veo. 
Matemáticas No, porque no ven la utilidad de éste. 
E. física Generalmente, esa motivación se ve en los primeros años de escolaridad, ya 
que ahí es donde se debe motivar el inglés de los estudiantes. 
Religión Cat Sí, por la dinámica de las clases realizadas. 
Religión Eva La gran mayoría no, al ser una escuela vulnerable, ubicada en un sector con 
pobreza y delincuencia los alumnos no tienen grandes expectativas con el 
idioma. 
Prof.básica Los alumnos se interesan por el idioma inglés, les encanta que llegué la 
miss, porque a través de ella están conociendo un nuevo mundo. 
Psicóloga Algunos, pero en general no porque los alumnos en general no le ven mayor 
utilidad. 
Psicopedagoga Al parecer existe una baja motivación por todas las asignaturas incluido el 
inglés de acuerdo con los factores y el contexto social ya mencionado. 
Diferencial Dentro del establecimiento no, ya que los alumnos lo ven como algo 
innecesario. 
A. Social Creo que a los alumnos les gusta la asignatura de inglés, sin embargo aún 
les falta motivación por ello y buscar mayores aprendizajes 
Fono Yo creo que no hay gran motivación, porque no ven la utilidad o necesidad 
de aprender. 
 
 
Chart 7 shows the teachers’ perception whether students are motivated to the English language 
learning or not. 
Most of teachers, the 83,33%, believe that students are not motivated to learn English, 
unfortunately, according to what teachers answered, students do not realize the importance to 
learn a foreign language and students demonstrate that English is not useful for them, due to their 
low own expectations, that they are not going to attend university. A 16,66% of the educators 
express that learners are motivated by the use of technology due to its support to the process of 
learning, other teachers agreed  that students are motivated to learn in primary levels, the ideal 
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time when they have to be exposed to the language in order to take advantage of the intrinsic 
motivation of learners and the critical period in which they are immersed.  
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“Graph 8 shows the teachers’ perception whether the Ministry of Education promote the 
improvement of the teaching practices towards motivation or not”. 
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8. ¿El ministerio de educación promueve el mejoramiento de las prácticas docentes hacia la 
motivación? 
Inglés A través del PIAP, el MINEDUC promueve distintas instancias para el 
mejoramiento de las prácticas (cursos en invierno y verano). 
Lenguaje Sí, de hecho la docente que imparte la asignatura en la escuela es muy idónea 
y usa mucho las TICs como motivación. 
Matemáticas No estoy al tanto. 
E. Física Existen programas de mejoramiento y perfeccionamiento por parte del 
gobierno, generalmente online, siendo éstos muy poco efectivos. 
Religión Cat Sí. 
Religión Eva Sí, a través de capacitaciones, reflexiones y encuentros de los docentes frente 
al tema, pero falta. 
Prof. básica Sí las promueve, a través de las visitas al aula que el ministerio estipula, con 
sugerencias y planes de mejora. 
Psicóloga En general no hay grandes políticas con respecto al tema como tal. 
Psicopedagoga  Ahora con la reforma educacional creo vienen grandes cambios y creo que ese 
es un aspecto muy relevante que van a considerar. 
Diferencial ----- 
A. Social Sí, ya que se realizan capacitaciones y cursos a los docentes para el 
mejoramiento de estas prácticas,  sin embargo siguen faltando espacios para 
trabajar esta temática. 
Fono No estoy informada al respecto. 
 
Chart 8 shows the teachers’ perception whether the Ministry of Education promote the 
improvement of the teaching practices towards motivation or not. 
In this question the majority of teachers, 50%, expressed that there are instances of 
teaching improvement, such as the ones destined by the English Opens Doors Program (PIAP), 
which is oriented to English teachers and it is offered in winter and summer time, however, 25% 
answered that they are unaware of this information. The other 25% answered that the Ministry of 
Education does not promote the improvement of the teaching practices towards motivation, one 
reason is the ineffectiveness of these programs. 
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“Graph 9 shows the teachers’ perception whether the MINEDUC curriculum increases the 
motivation of students or not”. 
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9. ¿Los planes y programas del MINEDUC incrementan la motivación hacia los alumnos? 
Inglés En parte sí, tratan temas interesantes para ellos como alimentación, música y 
films; en algunas actividades sugieren uso de material y actividades online para 
el aprendizaje de los objetivos, algunos libros incluyen un comic al final de 
cada unidad o lecturas complementarias para aquellos que les interese.  
Lenguaje No conozco los planes y programas de inglés. 
Matemáticas Más o menos, por lo menos se preocupan que los libros de quinto y sexto 
ayuden al aprendizaje. 
E. Física Los planes y programas son demasiado extensos, los contenidos en muchos 
casos están de sobra, injustificados. 
Religión Cat Sí. 
Religión Eva En algunas asignaturas más que en otras por ejemplo en orientación. Depende 
mayormente como el docente planifica y ejecuta los programas. 
Prof.básica Si, está inserto pero le faltan mejoras. 
Psicóloga Faltan mejoras sustanciales. 
Psicopedagoga Faltan planes y programas además de capacitaciones que tengan que ver solo 
con la motivación. 
Diferencial Desconozco los planes y programas de inglés. 
A. Social No tengo mayor información acerca de los planes del MINEDUC, sin embargo 
considero que está fallando el sistema educacional reflejado en la alta deserción 
escolar y la desmotivación que existe en el alumnado. 
Fono Desconozco los planes y programas que estén vinculados con el crecimiento de 
la motivación. 
 
Chart 9 shows the teachers’ perception whether the MINEDUC curriculum increases the 
motivation of students or not. 
The 58,33% of the answers show that the curriculum from Ministerio de Educación 
(MINEDUC) increases the motivation of students through teachers’ training by the suggestion of 
the use of certain web pages; the concern about the workbooks, at least in fifth and sixth grades. 
The 33,33% of the encuested people do not know much information about the question and only 
an 8,33% of the teachers answered that the  curriculum from MINEDUC does not increase the 
learners’ motivation because of the amount of contents is too extend and in some cases they are 
unjustified. 
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“Graph 10 shows the teachers’ perception whether exists a strong family support towards the 
learning process of the students or not”. 
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10. ¿Existe apoyo sustancial de parte de los apoderados para el proceso de aprendizaje de los 
alumnos? 
Inglés No, los apoderados no apoyan en el proceso del aprendizaje de sus hijos, ellos 
ven aún más lejana la necesidad y utilidad de un idioma extranjero. 
Lenguaje Si existe poco para la asignatura que imparto que es lenguaje, debe ser menos 
para inglés. 
Matemáticas Los apoderados no se involucran al 100% con el proceso enseñanza 
aprendizaje. 
E. Física Es lo más bajo en el actual sistema educativo, los apoderados no apoyan a sus 
hijos o pupilos en sus quehaceres, tampoco se interesan en el avance de los 
niños. 
Religión Cat No.  
Religión Eva En esta escuela, gran parte de los apoderados es de baja escolaridad y dedican 
su tiempo al trabajo, por lo que los alumnos no son apoyados por ellos. 
Prof.básica Escaso, padres que trabajan, no saben cómo apoyar muchas veces por falta de 
estudios y existen otros intereses. 
Psicóloga No, muy poco debido a que los padres no tienen compromiso con el 
aprendizaje de sus hijos. 
Psicopedagoga Un agente socializador fundamental es la familia, en esta realidad, la familia 
está mayormente ausente por problemas sociales y muchas veces las familias 
llegan a ser lo que perjudica a los niños por su estilo de vida entre otros 
muchos factores. 
E. Dif En nuestro establecimiento, no, ya que los apoderados son poco 
comprometidos. 
A. Social Dentro de nuestra escuela existe poco apoyo por parte de los apoderados, ya 
que no se involucran en el proceso educativo de sus hijos y esa 
responsabilidad se la entregan principalmente a los profesores. 
Fono Me ha tocado observar realidades diversas, desde padres muy comprometidos, 
a padres que no manifiestan interés alguno en los aprendizajes y logros que sus 
hijos obtienen que son mayoría. 
 
Chart 10 shows the teachers’ perception whether exists a strong family support towards the 
learning process of the students or not. 
The 100% of the encuested people answered that there is not a substantial support from 
the family towards the learning process of their children. Most of parents did not finish high 
school, they do not have enough educative preparation for reinforcing the learning process of 
their pupils. Parents belong to the working class, the lowest social class, they do not have 
economic resources for supporting the learning of their children. Most of the students live in 
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poor neighborhoods surrounded by difficult life conditions. Because of their cultural background 
they do not have high expectations for the future educative development of the learners. Families 
are diverse, instable and dysfunctional in terms of interpersonal relationships. 
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4.2 INDIVIDUAL INTERVIEW OF STUDENTS 
In order to show the data collected from students the following circular graphics are 
presented2.  
“Graph 1 shows students’ perception whether students’ like the English subject or not”. 
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In relation to question one, 48% of students manifested that they like the English subject, 
against a 40% of students who said that they do not like it, this group of learners argued that they 
prefer outdoor activities, and they enjoy classes in which they do not have to be sat and quiet. 
12% of learners explained that they partially like the English language. 
 
                                                             
2 For further information, see appendix 3 
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“Graph 2 shows the students’ perception whether it is difficult or easy for you to learn English”. 
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Question 2 refers to the difficulty of learning English for students, and a high percentage, 
an 80%, stated that it is difficult or very difficult for them to learn the foreign language, because 
they realized by themselves they do not start learning the language from their early infancy as the 
Critical Period Hypothesis (CPH) suggests. They also expressed that they do not count with extra 
support at home when they do not understand a task, due to the sociocultural background of their 
families, learners clearly perceive that parents are not able to help them; 8% of them learn easily 
and another 8% said that it is sort of difficult for them. Only a 4% expressed no reasons, they did 
not give a concrete answer. 
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“Graph 3 shows the students’ perception about the reasons for their lack of motivation for 
learning the English subject”. 
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The reasons that students answered for their lack of motivation towards the English 
subject were diverse. The majority, a 36%, have not developed study habits. A 12% said that the 
factor that affects their motivation is the lack of the English subject from kindergarten, they 
started from fifth year. The same percentage said that they do not have family support for their 
learning process and they are students with special needs. An 8% answered that the change of a 
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specialist English teacher this year, affected their motivation because the teacher speaks more in 
English and present more difficult tasks that the previous educators who were not specialists. A 
4% of the reasons have to do with the fact that they do not perceive the importance of English in 
their lives, another student answered that he does not like the class environment, to be sat two 
hours in the same place and there was an outlier student who answered that there is not a reason 
for lack of motivation from his part, this student has the best marks and he has plenty of family 
support. 
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“Graph 4 shows the students’ perception about their favourite subject at school”. 
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32% of the students like Physical education, they like to practise sports, 24% likes Math 
classes because the teacher uses a lot of Information and Communication Technology (ICT´s) 
and they have 6 hours of this subject, a 20% does not have a special preference, a 12% also likes 
the Math workshop because they use the computer lab and 4% likes Language, Arts and Science, 
because it is easy for them to perform the tasks. As the data reveals, English is not the main 
preference of the students due to they have not developed the receptive and productive English 
skills. 
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“Graph 5 shows the students’ perception about the reasons for them to prefer a particular 
subject”. 
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40% of the students answered that they like classes in which they feel interested, for 
example they like the use of Information and Communication Technology (ICT’s), a 28% 
answered that they like classes which they could understand easily, a 12% said that they like 
subjects if they approve the teacher, 8% prefers the female teachers, another 8% does not give 
reasons for the question, and finally only a 4% answered that they do not have any factor for 
preferring a subject. 
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CHAPTER V 
CONCLUSIONS 
Based on the data collected from part of the teachers and the psychosocial team, it is 
concluded that the lack of motivation that seventh grade students who belong to a Public 
Elementary school in Parral present, is directly related to the sociocultural background in which 
students are immersed, lack of family support, the socioeconomic reality they have, low personal 
expectations and self-esteem. Learners are immersed in a vulnerable environment, situation 
which is difficult for adolescents who are around 13 years old, an extremely critical age. Some of 
them said to have goals in their lives but the rest have problems with their intrinsic motivation 
because they live in rough sociocultural living conditions. The cultural background of their 
relatives is pretty low; there are some parents who did not finish high school, most of their 
families have difficult life conditions of a various kind which directly affects the learners; this 
proves hypothesis number two, “Lack of motivation is mainly produced because parents do not 
support their children in the learning process which results in vulnerability”. In general terms, 
seventh graders have low expectations in their educative process. They do not see English as an 
important tool for their future; it is not part of their inner personal and family culture. Because of 
the lack of home support, they do not perceive the importance in their educative process. Each 
one of the participants are aware of the social background that students have. Some of them even 
have primary necessities at home, most of learners do not have study habits; there are some 
parents who do not control the routine of their children, they sleep late and they do not have the 
energy to perform tasks the next day, doing the teacher’s work even more difficult. In other 
words, students and their families do not realize the importance of school studies nowadays; for 
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instance, English Foreign Language is not part of their natural environment and the learning of 
the subject is not essential for them. Teachers expressed that they are able to reach the objectives 
up to a certain point with this kind of students, principally for the characteristics that learners 
possess. Educators know that there are different learning styles in the studied class and they plan 
taking it into consideration, but in spite of this arrangement, students present difficulties in their 
learning process. As in every class, teachers observed skilled students with great capacities, good 
marks, excellent behaviour but they are only a few in this particular class. 
According to the information recovered, another important issue is the one related to the 
age that students are when they start learning English. Learners initiate English lessons after their 
infancy, when they are 10 years old, opposite to what the Critical Period Hypothesis (CPH) 
postulates. Students should begin with the English learning process in their primary stages of life 
or from kindergarten, but the current situation of Public education is different, children learn 
after the critical age. 
Another important fact is that the studied class had teachers who were not specialists, so 
their English is pretty elementary because these educators did not have the correct methodology, 
they taught the class in Spanish, they did not possess the competences to teach the four English 
abilities: reading, writing, listening, speaking; teachers were incapable to explain grammar, they  
were able to teach vocabulary, which is the simplest task and the way that it was learnt is not the 
proper one according to the Communicative Approach because they only used translation. The 
data shows the current necessity to count with specialist teachers of English with methodology in 
elementary levels. 
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It is also important to mention that there is an insufficiency of hours for English teaching 
and there are many objectives to cover from Ministerio de Educación (MINEDUC) in a short 
period of time. There are three hours per week from fifth to eight grade, and in primary levels the 
English subject is taught only as a workshop and if the principal of the school agrees with the 
idea of teaching English from kindergarten. Infants from pre-K up to fourth year have only two 
hours each week. The class studied started with the subject in fifth grade. In primary levels the 
government manages resources for increasing other areas such as Language or Math than the 
acquisition of a foreign language. There is not a national policy from part of the Chilean Ministry 
of Education to increase the amount of hours of English in Public schools, even though the 
teachers agree that the government tries to elevate the students’ motivation through teachers’ 
training but they need more support in this matter. There is poor attention for enhancing 
motivation at early stages. 
In specific terms, according to the data analysed from the teachers and the psychosocial 
team, the lack of motivation of the studied class is principally the result of the students’ 
sociocultural background. It is the main factor that affects the lack of interest of learners that 
represents the recovered information. Most of students of the class do not have support of any 
kind from their parents and teachers work without their help in the leaning process of the 
children. Educators work alone against the learners’ problems in the Public system. It is widely 
known that in Private schools, teachers work with the support of families, parents have economic 
resources for the education of their pupils which help the learning of the school population. The 
family is the first social agent in a person’ life but it is not functioning properly in the studied 
class and in the Public sector. They do not appreciate the importance not only in the learning 
acquisition of English; there is a greater concern, because most of students and their families do 
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not realize the importance of their learning as a complex process. The school is the second social 
agent in an individual’s life, people have to learn certain behaviour taught exclusively at home, 
and as teachers exposed in the questionnaire, they feel incapable of doing more for their students 
because they are not able to change the sociocultural reality which learners have, an important 
limitation for their work. It is clear that the social difference that the national society suffers is 
represented in the school, the polarization that characterizes to the Chilean society. The school is 
the mirror of the social classes which is known by each educator who works in Public education. 
According to the interview applied to the students of seventh grade of a Public school in 
Parral in order to determine the reasons of their lack of motivation, the results showed that 48% 
of learners like English subject against 40% who does not like it; continuing with the analysis,  
80% of students expressed the difficulty for them to learn English language, only an 8% said that 
it was easy, and this number corresponds to the group of students who have better marks, 
however, the reasons that students provided are diverse; firstly they mentioned that they do not 
have study habits, they recognized that after classes they go to play football with their friends the 
rest of the day in the male case. They do not count with the economic and emotional support of 
their parents, in other words, their families do not have enough tools to help them to get over and 
succeed despite their difficulties. This is an extremely important factor that influences motivation 
in students which is the support from their families, in many cases, children do not have the 
reinforcement of their parents, they live in dysfunctional homes or even in orphanages, so for 
them it is very difficult to depend on their parents’ help. It is often seen vulnerable students with 
economic needs, with their basic necessities uncovered. In other cases, parents do not encourage 
their children to succeed in school because they do not have the tools or abilities to help them, in 
the majority, they did not finish school and they think that their kids do not need to end up school 
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at all, the deficit of expectations of these parents is transmitted to their children who deeply 
believe that it is not necessary or useful to study. 
Secondly, students admitted that the lack of English subject from an early stage in their 
learning process also conditions the reasons why they see it as a difficult task to learn and 
understand English language, most of the students set that the lack of training in the foreign 
language is a disadvantage because they realize that gathering the language is a complex process 
when becoming adolescents, this idea is enforced by the Critical Period Hypothesis (CPH) which 
explains that automatic acquisition from mere exposure seems to disappear after a certain age 
(Dewaele 2008), making them to lose their inner capability to pick up the foreign language 
which proves hypothesis number one, “Lack of motivation is mainly because students start 
learning the language after the critical period”. 
Another reason given by students is that they started English classes at fifth and sixth 
grades with an elementary teacher who did not reinforced aural and oral communication, on the 
contrary, according to learners, previous classes consisted on vocabulary and repetition tasks, but 
in seventh year they have a specialist teacher who enforces them to practice the four abilities as 
well as grammar and lexicon, being very difficult for them to understand simple commands. 
Learners also answered that they need more hours for learning English subject, students have 
only three hours each week which is not enough for the English Foreign Language (EFL) 
Teaching and Learning process. 
Concluding to the analysis, there are four main factors that have an impact on the 
students’ motivation which are the sociocultural background of their families, the age in which 
learners start acquiring the foreign language which is after the critical age, contrary to what 
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indicates the Critical Period Hypothesis (CPH), the lack of specialist English teachers with the 
correct methodology for teaching the language in primary levels, and finally the deficient 
number of hours per week that students have for the English subject. 
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CHAPTER VI 
DISCUSSION 
Based on the data analysis, the conclusions and the bibliography, there is not much 
research made by Chilean investigators about the motivation in English Foreign Language (EFL) 
Teaching and Learning, the main studies and authors are not from this country. Although, after 
finishing this research, it is concluded that there is an important must that English lessons should 
be taught by specialist teachers not only in the domain of the foreign language but also educators 
who have the appropriate methodology for elementary levels. 
Being motivation a key factor for the correct learning process acquisition, the Ministry of 
Education should provide resources focused on English Foreign Language (EFL) Teaching and 
Learning like investment for researches about motivation linked to EFL, specialized teachers and 
to increase the amount of hours that students have. Finally, another important fact is to improve 
the cultural level of families, for instance students need that their parents elevate their 
knowledge, to finish high school in order to provide support for the development of students’ 
tasks performance. 
The limitations of the research as the result of the four conclusions of the study which are 
the sociocultural background in which students are immersed, the age of learners when start 
learning English language, the necessity of specialist English teachers and the amount of hours 
that students have each week, guide them to the finding that for improving the level of 
motivation towards English Language subject from students, a transcendental intervention must 
be done by the leaders in charge of the Chilean education; the only entity that could introduce the 
improvement for EFL Teaching and Learning is the Ministry of Education, teachers are 
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conscious about what could be done for enhancing students’ motivation, however, they do not 
have the legal power to insert those changes. 
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APPENDIX 
Appendix 1:  
 
QUESTIONARIO PARA PROFESORES 
Observación: Responda las siguientes preguntas. Use el espacio dado. 
1. De acuerdo a su experiencia ¿Observa motivación en sus estudiantes? Fundamente. 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
2. De acuerdo a su experiencia, ¿Cuáles son los factores que inciden en la motivación 
de los estudiantes? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
3. ¿A qué se debería que en la Unidad Educativa no se desarrolle mayor adquisición 
del idioma inglés? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………................................... 
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4. ¿Qué expectativas o metas muestran los estudiantes con respecto a su desarrollo 
académico? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
5. ¿De qué forma se demuestra el interés de los estudiantes por las actividades 
presentadas y preparadas para el desarrollo de la clase? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
6.  ¿La escuela fomenta o motiva a los estudiantes en el aprendizaje del inglés? 
Explique. 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
7. ¿Cree usted que los alumnos se muestran motivados en el aprendizaje del idioma 
inglés? Explique 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………… 
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8. ¿El ministerio de educación promueve el mejoramiento de las prácticas docentes de 
la motivación? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………… 
9. ¿Los planes y programas del MINEDUC incrementan la motivación de los alumnos? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………. 
10. ¿Existe apoyo sustancial de parte de los apoderados para el proceso de aprendizaje 
de los alumnos? 
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………………………………………………... 
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Appendix 2: 
 
ENTREVISTA INDIVIDUAL DE LOS ESTUDIANTES 
 
1) ¿Te gusta la asignatura de inglés?  
 
 
 
2) ¿Te cuesta o se te hace fácil aprender inglés?  
 
 
 
3) Razones de tus respuestas. 
 
 
 
4) ¿Cuál es tu asignatura favorita? 
 
 
 
5) ¿Cuáles son las razones para que prefieras una asignatura en particular? 
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Appendix 3: Students’ transcriptions 
Estudiante 1: No me gusta inglés, tengo un 5.5, se me hace muy difícil, miss usted sabe que yo 
estoy en el PIE, y no entiendo nada…eehhhh…..si me motiva pero me cuesta tanto…Me gusta 
educación física, porque me cae bien el profe. 
Estudiante 2: No me gusta pero me cuesta, no lo entiendo además que no estudio, no termino 
mis tareas en clases, me gusta venir al colegio pero para ver a mis compañeros no por estudiar, es 
fome esa cuestión. Me gusta mate porque la tía es mujer y me llevo mejor con las profesoras. 
Estudiante3: Algo me gusta pero igual me cuesta….lo que me cuesta es todo porque nosotros 
tenemos inglés de hace poco, me gusta la educación física y jugar a la pelota con los chiquillos, 
pero no me gusta estar en la sala de clases, todo el rato sentado, se me hace fácil. 
Estudiante 4: Me gustaría saber inglés por la música pero es tan difícil entender, me cuesta 
cuando la tía habla, además no tengo ayuda en mi casa, mi mamá trabaja todo el día, dice que no 
sabe, tengo que cuidar a mi hermanito, la verdad es que a mí no me gusta nada del colegio, pero 
aprendo más cuando entiendo altiro las tareas si no no entiendo en toda la hora. 
Estudiante 5: El inglés me gusta y me va bien tía, me saqué un 4,8 de promedio….pero no 
estudio y es difícil y yo único que hago en mi casa es jugar a la pelota. Me gustan los números 
porque me cae bien el tío. 
Estudiante 6: No me gusta el inglés. Me saqué un 61 de promedio. No me gusta y lo hayo 
difícil…no me motiva porque para ser carabinera no me sirve… Miss si sólo me serviría si 
hablara con gente de otros países, pero de carabinera… no se… miss, no es que me guste… es 
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una obligación… tengo que tratar de trabajar en clase porque es una asignatura de la escuela, 
pero a mí me gusta venir a danza… los talleres…es entretenido, si no, no me gusta un ramo…  
Estudiante 7: Me gusta algo. Tengo 49 de promedio, se me hace difícil, me cuesta mucho, no 
entiendo… a veces me gusta venir al colegio, cuando hay taller de danza. Sí, eso me gusta… 
pero inglés no… no me motiva… ehhh, depende de cómo hagan clase… si es fome, no… pa’ 
que voy a estudiar en la casa, qué saco si nadie entiende. 
Estudiante 8: No, miss, no me gusta… me saqué un 43. O sea… es fácil aprender palabras, pero 
me da lata estudiar… salgo a jugar con mis amigos y no estudio en mi casa, menos inglés… ehhh 
me gusta venir… el taller de danza es entretenido, pero las asignaturas son fome. Si la clase es 
entretenida me gusta, pero si hay que puro escribir no me gusta. 
Estudiante 9: Me gusta el inglés, ehhh, un 49, soy del PIE y me cuesta mucho. Mmm, me 
motiva, sí. A lo mejor puedo hablar con gente extranjera, pero me cuesta. Me gusta educación 
física, corremos, salimos de la sala, lo encuentro entrete. 
Estudiante 10: Si me gusta el inglés, me saqué un 47. Es difícil. Me motiva porque vamos a la 
sala de computación a trabajar. Es divertido venir al colegio, ver a los chiquillos, jugar. 
Educación física es mi asignatura favorita, es entretenida, salimos de la sala y jugamos, las otras 
clases son fomes, hay que estar encerrados y sentados. No estudio… es que salgo a jugar con mis 
amigos… a la cancha…. Mis papás no me preguntan por mis tareas, no me revisan la mochila… 
me preguntan, pero no me revisan. 
Estudiante 11: No me gusta el inglés. Mi promedio fue 62. Es difícil para mí. No me motiva… 
es que ¿para qué más me puede servir que para hablar con un extranjero? no creo que pueda ver 
a un extranjero en Parral. No me gusta venir al colegio. Me gusta el taller de deporte, eso es 
entretenido. ¿Estudiar en la casa? No, fome. Aunque quisiera, si no entiendo, nadie me puede 
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enseñar, y no me dicen nada para que estudie… o sea, me retan cuando tengo malas notas, pero 
eso solamente… Depende del profesor, si me cae bien o mal es como me porto en clases… si las 
clases son entretenidas o fomes es como me cae el profe, y el ramo. No, no creo que me sirva el 
inglés… o sea, para viajar… pero ¿cómo sé si voy a viajar algún día?... 
Estudiante 12: Me gusta inglés. Tengo un 58. Más o menos difícil, me cuesta mucho cuando 
tenemos que escuchar, es entretenido, pero difícil, menos trabajar con palabras y sopas de letras, 
eso es fácil, me gusta. Me motiva aprender inglés porque lo pasan en la escuela y es obligación. 
No me gusta venir al colegio, estudiar por obligación, pero me gusta matemática, eso a veces 
estudio, lo demás no. Es que si no sé inglés nadie me puede ayudar. Tendría que pedirle ayuda a 
usted en el recreo, y nooo, prefiero estar con los chiquillos. Prefiero las profesoras mujeres, son 
más simpáticas. Sí, me gustaría saber inglés, debe ser bacán poder hablar y entender canciones y 
películas, pero para eso me serviría, o si pudiera viajar. Mmm… ehhh, no sé si algún día pueda 
viajar al extranjero, depende del trabajo que tenga, si tengo más plata… no sé… 
Estudiante 13: no me motiva inglés. Un 63. Es difícil, no me motiva, no me gusta, no lo 
entiendo, no le entiendo a la tía, porque antes trabajábamos con palabras y sopas de letras, 
dibujábamos, ahora debemos escuchar en inglés… más largo… me cuesta, no entiendo nada… 
tenemos que leer y responder preguntas… uff, no entiendo, a lo mejor si tuviera la posibilidad de 
viajar… no sé si pueda viajar o hablar con gente que venga de otros países… Se me hace más 
fácil aprender mate, por eso me gusta más. 
Estudiante 14: Si me motiva, 53. Más o menos me cuesta. Me gusta inglés. No me gusta venir al 
colegio, es fome, pero por lo único que me gusta es porque aquí estoy todo el día con mi pololo. 
No tengo una asignatura favorita, no me gusta estudiar, y pa qué si algún día me voy a casar y 
tener hijos, es más fácil… así no voy a gastar en una carrera… no sé… a lo mejor buscar un 
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trabajo, vendedora… no sé… En la escuela me gustan las tareas que entiendo… inglés es muy 
difícil, menos mal que son poquitas horas, jajaja. A lo mejor me sirva para explicarle a mis hijos 
si ellos no entienden… en mi casa nadie puede enseñarme… no saben… a lo mejor me gustaría 
saber a hablar, pero para qué, en Parral no le veo futuro. 
Estudiante 15: Me gusta el inglés. Tengo promedio 70. Se me hace fácil. Si me motiva aprender 
inglés, me puede servir en la universidad. Me gusta venir al colegio, me va bien, sé que debo 
esforzarme para ser profesional. Me gusta matemática, estudio en mi casa, mi mamá es profesora 
y me ayuda. Igual hay profesores que me caen mal, pero tengo que estudiar para ser alguien en la 
vida. Me gustaría saber hablar otra lengua sin errores, pero es muy poco tiempo, a algunos niños 
les cuesta mucho y eso nos atrasa, a lo mejor si hubiésemos tenido inglés de primero básico sería 
más fácil, para todos, igual ahora es distinto, las actividades han cambiado, ya trabajamos más en 
el libro, escuchamos lo que el libro dice y tratamos de leer y responder preguntas, igual difícil. 
Estudiante 16: Sí me gusta pero se me hace a veces difícil, yo creo porque nosotros empezamos 
a aprenderlo de grandes, la gente dice que aprender inglés es importante pero yo no sé si sea así, 
lo único que me gusta es el deporte porque es entretenido. 
Estudiante 17: Si, me gusta pero se me ha hecho difícil el cambio de profesor porque la tía de 
ahora es más exigente usa más el inglés y tenemos que estudiar más pero yo a veces no puedo 
estudiar tanto porque tengo otras cosas que hacer. Me gusta educación física porque el profe nos 
hace juegos. 
Estudiante  18: No, pero no me cuesta tanto, pero no me gusta porque encuentro que es un ramo 
que uno se tiene que esforzar mucho. Yo no estudio mucho me da lata igual, me gusta harto el 
lenguaje es lo que se me hace más fácil porque me gusta leer. 
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Estudiante 19: Más o menos, la tía hace las clases pero nosotros no estamos acostumbrados a su 
ritmo,  además dicen que sirve para la universidad pero no sé si yo pueda ir. En el colegio me 
gusta la matemática porque las encuentro entretes. 
Estudiante 20: No me gusta porque se me hace difícil y no tengo quien me ayude en mi casa, 
además que yo encuentro que en algunos colegios no lo ven como tan importante. 
Estudiante 21: No me gusta pa na el inglés, no sé por qué, la verdad es que no tengo un ramo 
que prefiera, me gusta cuando entiendo altiro pero eso no es siempre así. 
Estudiante 22: Si pero para aprenderlo tengo que esforzarme mucho y eso me cansa mucho, 
además hay veces que no entiendo mucho, las actividades son muy difíciles, yo soy más como 
pintora tengo facilidad para dibujar. 
Estudiante 23: Sí pero lo mismo que mis compañeros me cuesta, deberíamos haberlo aprendido 
de antes, me gustaría ser bilingüe pero eso es imposible porque no tenemos muchas horas de 
inglés como lenguaje por ejemplo. No tengo ramo preferido, no sé por qué. 
Estudiante 24: Sí, me gusta el inglés, pero se me hace difícil aprenderlo, yo creo porque 
empezamos de muy tarde con el ramo, en quinto, lo que se me hace más fácil aprender y me 
gusta más son las ciencias. 
Estudiante 25: No, no estudio, es difícil, me cuesta, no entiendo naaaa, lo único que me gusta es 
educación física porque el tío nos hace correr, saltar, cosas que me gustan. 
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Appendix 4: Teachers’ frequency chart 
 Q 1 Q 2 Q 3 Q 4 Q 5 Q 6 Q 7 Q 
8 
Q 9 Q 10 
English 
Teacher 
No, 
socioecon
omic 
Socioecon
omic, 
cultural 
lack of 
hours 
Specialist 
teacher 
Socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
No, in 
primary 
schools, there 
is not SIMCE 
test 
No, Lack 
of 
importan
ce 
Ye
s 
Yes No 
Languag
e 
Teacher 
No, 
socioecon
omic 
Lack of 
familiar 
support 
lack of 
hours 
Specialist 
teacher 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
Yes, the 
principal is 
worried about 
it, since this 
year there is a 
specialist 
teacher 
No, Lack 
of 
importan
ce 
Ye
s 
Does 
not 
know 
No 
Math 
Teacher 
No, Life 
expectatio
ns 
Lack of 
familiar 
support 
Lack of 
English in 
the 
primary 
levels 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
No, lack of 
hours 
No, lack 
of 
importan
ce 
Do
es 
not 
kn
ow 
yes No 
Physical 
Educati
on 
Teacher 
No, Life 
expectatio
ns 
Lack of 
familiar 
support 
Lack of 
English in 
the 
primary 
levels 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
No, lack of 
an English 
policy from 
daem 
No, Lack 
of 
importan
ce. 
No No No 
Catholic 
religion 
T 
Si, Use of 
technolog
y 
Technolog
y 
Lack of 
intrinsic 
motivation 
To be a 
professional  
Lack of 
interest, 
lack of class 
participatio
n 
Yes, because 
this year 
there is a 
specialist 
teacher  
Yes, 
methodol
ogy 
yes yes no 
Protesta No, only  Lack of Lack of Socioecono They No, amount No, lack Ye yes No 
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nt 
Religion 
T 
extrinsical
ly 
motivated. 
habits hours 
Specialist 
teacher 
mic and 
cultural 
factors 
perform 
easy 
activities 
of hours of 
culture 
s 
Primary 
school 
Teacher 
Yes, if 
they are 
allowed to 
express 
opinions  
Teacher’s 
methodolo
gy 
Lack of 
culture 
towards 
the 
language 
Socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
Yes, because 
this year 
there is a 
specialist 
teacher 
Yes, 
Methodo
logy 
Ye
s 
yes No 
Psycholo
gist 
No, 
socioecon
omic 
Lack of 
familiar 
support 
Lack of 
culture 
towards 
the 
language 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
Yes, because 
there are 
workshops 
for primary 
grades 
No, lack 
of 
importan
ce 
No yes No 
Educati
onal 
Psycholo
gist 
No, 
Socioecon
omic 
cultural 
factor 
Students 
with 
special 
needs 
Lack of 
culture 
towards 
the 
language 
Socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
No, amount 
of hours 
No, Lack 
of 
culture 
No yes No 
Special 
Needs 
Teacher 
No, 
Socioecon
omic 
cultural 
factors 
Socioecon
omic, 
cultural  
Lack of 
culture 
towards 
the 
language 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
Yes, but 
since last 
year 
No, lack 
of 
importan
ce 
Do
es 
not 
ans
we
r 
Does 
not 
know 
No 
Social 
Worker 
No, 
Socioecon
omic 
Sociocultu
ral factors 
Socioecon
omic. 
cultural 
Lack of 
hours 
Specialist 
teacher 
socioecono
mic and 
cultural 
factors 
Lack of 
interest, 
lack of class 
participatio
n 
No, lack of 
hours 
No, lack 
of 
culture 
Ye
s 
Does 
not 
know 
no 
Speech 
Therapi
st 
Yes, 
because 
they have 
Methodolo
gy 
Good 
The 
constant 
change of 
Socioecono
mic and 
cultural 
Lack of 
interest, 
lack of class 
No, Lack of 
knowledge 
about the 
No, Lack 
of 
importan
Do
es 
not 
Does 
not 
know 
No 
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all the 
attention 
work 
environme
nt 
teachers factors participatio
n 
question ce kn
ow 
84 
 
Appendix 5: Students’ frequency chart 
 
 
 
Do you like 
the English 
subject? 
Is it difficult or 
easy for you to 
learn English? 
Reasons. Which is 
your 
favourite 
Subject at 
school? 
Which are the 
reasons for you to 
prefer a particular 
subject? 
S1 No Difficult Special needs 
student 
Physical 
Education 
It depends on the 
teacher relationship 
S 2 No Difficult No study habits Math It depends on the 
gender of the 
teachers (Ladies) 
S 3 More or less difficult English from 5th 
grade 
Physical 
Education 
Teacher’s 
methodology 
S 4 yes Difficult No familiar 
support 
No one Easy to understand 
and learn. 
S 5 yes Difficult No study habits Math It depends on the 
teacher relationship 
S 6 no Difficult No importance Dance 
workshop 
Teacher’s 
methodology 
S 7 More or less Difficult No study habits Dance 
workshop 
Teacher’s 
methodology 
S 8 No Easy No study habits Dance 
workshop 
Teacher’s 
methodology 
S9 yes Very difficult Special needs 
student 
Physical 
Education 
Teacher’s 
methodology 
S10 Yes Difficult Does not like the 
class environment. 
(to be sit all the 
time) 
Physical 
Education 
Teacher’s 
methodology 
S 11 No Difficult No study habits Physical 
Education 
It depends on the 
teacher relationship 
S 12 yes difficult No familiar 
support 
Math It depends on the 
gender of the 
teachers (Ladies) 
S 13 no difficult Special needs 
student 
Math Easy to understand 
and learn. 
S 14 yes More or less No familiar 
support 
No one Easy to understand 
and learn 
S 15 yes easy Has familiar 
support 
Math No factors 
S 16 yes difficult English from 5th 
grade 
Physical 
Education 
Teacher’s 
methodology 
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S 17 yes difficult The change of a 
specialist English 
teacher 
Physical 
Education 
Teacher´s 
methodology 
S 18 No Difficult No study habits Language easy for me to 
understand and 
learn 
S 19 More or less More or less The change of a 
specialist English 
teacher 
Math Teacher’s 
methodology 
S 20 no Very difficult No familiar 
support 
No one No reasons 
S 21 No No reasons No study habits No one Easy for me to 
understand and 
learn 
S 22 yes Difficult Special needs 
student 
Arts Easy for me to 
understand and 
learn 
S 23 yes difficult No study habits No one No reasons 
S 24 yes difficult English from 5th 
grade 
Science Easy for me to 
understand and 
learn 
S 25 not difficult No study habits Physical 
Education 
Teacher’s 
methodology 
 
 
 
